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ABSTRACT 
 
The study was on an assessment of challenges facing girls and boys in academic 
performance, a case of single sex secondary schools in Tabora region. It has 
investigated the perceptions of girls and boys on single sex schooling, the learning 
challenges facing girls and boys in secondary schools, which affected their academic 
performance, poor girl‟s performance compared to boys in single sex schools and 
strategies, for improving the performance of girls in single-sex secondary schools in 
Tanzania. The study was involved (53%) males and (47%) females. Data collection 
methods were questionnaires, interviews and group discussions whereas, statistical 
methods and matching of information were employed as tools for data analysis. 
Findings have shown that boy‟s perceptions on single sex schools is that; students 
focus more on education, decreases distractions in learning and reduces student 
misbehaviors. The girl‟s perceptions include; increased confidence, decreased 
relationship with boys and feel more comfortable in sharing ideas. General 
challenges facing boys include; drug use, and poor relationship with family and drop 
out of schools. However, girls challenges were drop out schools and early marriages. 
Ways to improve girl‟s performances include; making sure girls are safe, eliminating 
gender bias, and provide pocket money. It was concluded that single sex schools are 
a good idea, particularly for girls to improve their performances as it provided a 
conducive environment for study. It was recommended that, the issue of educating 
 viii 
women is very important for any national development and therefore, needed to be 
emphasized. 
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CHAPTER ONE 
INTRODUCTION 
 
1.1  Chapter Overview 
This chapter highlights the main reasons for the study. It also gives the background 
information, problem statement, study objectives, research questions, study 
significance as well as limitations to the study. 
 
1.2  Background of the Problem 
The development of the education sector, has been a long standing objective of the 
Government of Tanzania since independence, in 1961 (Massawe and Kipingu 2000). 
Secondary education is considered by education stakeholders and players as a basic 
need and a basic right (Mosha, 2004; Meeker, 2003; Massawe and Kipingu, 2000). 
The Tanzania‟s education system, is dominated by examination-oriented teaching 
whereby passing examinations is the only benchmark for performance because there 
is no internal system, of monitoring learning achievements at other levels within 
education cycle (Mosha, 2000). However, it is generally agreed that, the most 
important manifestations of quality education have to do with literacy, cognitive 
abilities and performance in terms of passing national examinations and progression 
to higher levels of learning (Mosha, 2000).  
 
The Tanzania educational system is composed of both public and private schools of 
which, some are single sex and others are co-education or mixed schools with 
different learning environment. Single-sex schooling has attracted interest among 
education professionals, researchers, media, politicians and parents (UNICEF (2003). 
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It is therefore argued that girls and boys should learn differently and, thus, should be 
educated in separate environments in order to maximize their potentials. A study by 
Mosha (2000) shows that, students from single-sex schools scored higher than 
students from co-educational schools. Though factors like; socio-economic status, 
parental support, school traditions and ethos, have also been demonstrated to have an 
effect on student‟s performance. Unless the effects of such variables are controlled, 
the true effects of single-sex schooling cannot be determined.  
 
Comparatively in the United States, attention has been drawn to the differences in the 
academic performance of adolescent boys and girls where there is clear evidence that 
boys are performing at a lower level than girls, there is less certainty about how this 
situation can be addressed (DETYA, 2000). There is considerable debate about 
gender streaming and whether or not it is effective in ensuring long term 
improvement in the learning of both genders. Some scholars raise concerns on 
equality and privilege in single-sex schooling (Matekere, 2003). Taking Tabora 
boys‟ and Girls‟ Secondary schools as an example, students in Tabora boys‟ 
Secondary school are fairly treated than students in Tabora girls. Different in 
treatment is due to the sense that students in Tabora boys‟ are free to interact with 
students from other schools. They have access to find out some of the missing 
learning materials which are not found in their respective school for example in the 
regional library and students‟ centre.   
 
Therefore, they are able to exchange ideas with other students from other schools 
rather than girls in Tabora girls‟ secondary school. Following this argument, girls are 
unfairly treated because of fearing them getting unexpected pregnancy which may 
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lead to dropout and poor concentration on their studies (Matekere, 2003). Therefore, 
it is good to address inequalities within the school system by separating the sexes and 
removing opportunities for dialogue and modeling. Some educators still believe that 
the academic and social needs of boys and girls can be more adequately met in single 
sex classes (UNICEF (2003). 
 
Scholars like (Omari, 2001) describe the intention of having single sex schools as to 
eliminate the distraction that sexuality can cause for students. Student in single sex 
schools are able to concentrate well on school work without having people of the 
opposite sex who will draw their attention (Raphael 2008). In the single sex learning 
environment, student can receive better education and get to know who they truly are 
without the constant distraction of bidding for the affections of students of the 
opposite sex. From these expectations many parents send their children to single sex 
schools believing that they would perform better. Yet the performance of students in 
these schools is still questionable, particularly the performance of girls as compared 
to boys.  
 
In real sense, Girls are likely to perform better if they are in a single-sex school than 
in a mixed school. For example, Single sex-schools both for boys and girls 
dominated the first 20 top positions in rankings for the best schools based on the 
number of students who had Division One (NECTA, 2011). According to NECTA 
2011 Examination results, out of 20 top performing schools boy‟s schools took 13 
positions Tabora boys‟ being among in the list. Single sex girls‟ schools took 7 
positions; unfortunately Tabora girls‟ was not among in the list. This is evidence that 
despite all schools being boarding and single sex schools yet Tabora girls‟ secondary 
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school lag behind in academic performance. Despite good performance in single sex 
secondary schools in Tanzania, there are still differences between girls and boys in 
these schools as illustrated by Tabora boys‟ and Tabora girls‟ schools (Table 1.1) 
where the performances ranks low for girls compared to boys. 
 
Table 1.1: Performance Ranks between Tabora Boys and Girls schools 
Year/ 
Division 
Tabora Boys Tabora girls 
I II III IV 0 I II III IV O 
2012 24 35 20 15 5 8 11 19 48 7 
2011 40 20 20 10 0 11 16 11 33 7 
2010 41 19 14 37 3 8 13 11 54 30 
2009 23 11 28 40 0 1 4 13 57 47 
Source: NECTA 2009 – 2012 Examination Results 
 
The identification of the root causes of gender differences in academic performance 
therefore need more research because, diverse factors such as economic issue, 
societal factors as well as biological factors influences the gender gaps.  
 
1.3  Statement of the Problem 
A study by Mosha, 2000 compared the performance on single sex secondary schools 
from mixed schools whereby the results showed that students in single sex schools 
performed better than those in mixed schools. The main reason provided was that 
single sex schools were free from distraction which could be caused by sexuality. 
This enabled them to concentrate well on school work without having people of the 
opposite sex who could draw their attention. From these studies, one can learn that 
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students in single sex schools normally performed better than those in co-education 
schools.   
 
Despite the good intention of establishing single sex schools, the benefits are yet to 
be realized particularly for girls. Students in Tabora girls‟ school performed poorer 
as compared to their fellows in Tabora boys‟ school. For example in 2009, Tabora 
boys had a total of 23 students having division I with non student failed while Tabora 
girls had only one student with division I with a total of 47 students failed. In 2012, 
Tabora boys had a total of 24 students having division I and 5 student failed, while 
Tabora girls had a total of 8 students with division I and 7 students failed.    
 
The reason for this difference in performance between girls and boys in single sex 
schools, are not well established despite the fact that, the schools are having almost 
similar learning environment. Tabora boys‟ and Tabora Girl‟s are both boarding 
schools managed by the government and are special schools, receiving talented 
students hence, expected not to differ in terms of academic performance. This study 
therefore, aims to answer a general question on the discrepancy between boys‟ and 
girls‟ performance in single sex secondary schools, with reference to Tabora Boys‟ 
and Tabora Girls‟ Schools respectively.  
 
1.4  Objectives of the Study 
1.4.1  General Objective of the Study 
The general objective of this study was to investigate the effects of asingle sex 
schooling in student‟s performance in secondary schools. 
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1.4.2  Specific Objectives of the Study 
(i) To examine the perceptions of girls and boys on a single sex schooling. 
(ii) To examine the learning challenges facing girls and boys in secondary schools 
which affect their academic performance. 
(iii) To investigate why girls were performing poorer than boys in single sex 
schools 
(iv) To suggest strategies for improving the performances of girls in single-sex 
secondary schools. 
 
1.5  Research Questions 
(i) What are the perceptions of girls and boys on a single sex schooling which 
affect their performance? 
(ii) What are the challenges facing performance of girls and boys in secondary 
schools? 
(iii) Why Girls are performing poorer than boys in single sex secondary schools?  
(iv) What are strategies to improve the performance of girls and boys in single-sex 
secondary schools in Tanzania? 
 
1.6  Significance of the Study 
Findings of this study are expected to contribute profoundly, to the existing body of 
knowledge and literature related to single sex secondary education in Tanzania. The 
results of this study would inform the responsible Ministry to understand the current 
conditions facing single sex secondary education and address them, on the way of its 
reality. This study is also beneficial for the academicians and individuals, who might 
be interested in carrying out related researches in the future. The findings would help 
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the policy makers on the amendments of the laws and regulations, related to 
education sector in Tanzania. 
 
1.7  Scope of the Study 
The study was confined to Tabora boys‟ and Tabora girls‟ secondary schools in 
Tabora municipality as a representative of all single sex secondary schools in 
Tanzania. Findings of this study can be generalized to all public single sex secondary 
schools due to the fact that, they experience similar financial, budgetary and 
managerial provisions and regulations. 
 
1.8  Limitation and Delimitations of the Study 
The study was constrained by financial difficulties because conducting a research is 
an expensive exercise. This involves expenses such as; field works, stationeries, 
secretarial work, books and other materials, report printing and binding, travel and 
communication, also because this study has used an interview method of data 
collection, some informants were unwilling to give the key information fearing that, 
one may be studying to break their interests. However, the risk of completely 
incomparable results and conclusion was minimized by giving this study the first 
priority; all other activities with less importance were stopped until this activity was 
finished, also Concerning the question of informants being unwilling to respond, 
natural observation and secondary data was used to reconcile the findings. 
 
1.9  Overview of the Study 
In Tanzania, the educational system is composed of both public and private schools 
of which, some are single sex and others are co-education or mixed schools with 
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different learning environment. Single-sex schooling has attracted interest among 
education professionals, researchers, media, politicians and parents (UNICEF (2003). 
 
Numerous studies have been done on boys outperforming girls in Tanzanian 
secondary schools (Amuge, 1987; Masanja, 2004; Sutherland - Addy, 2008). Gender 
gap is experienced to be an issue in terms of academic performance in most 
secondary schools in Tanzania. Boys secondary schools are viewed to have a greater 
academic performance than girls secondary schools as shown in Table 1.1. 
 
Considering Tabora boys‟ and Girls‟ Secondary schools as an example, there is a   
higher academic performance in Tabora boys‟ secondary school as compared to that 
of Tabora girls.  Single sex-schools both for boys and girls dominated the first 20 top 
positions in rankings   for the best schools based on the number of students who had 
Division One (NECTA, 2011). According to NECTA 2011 Examination results, out 
of 20 top performing schools boy‟s schools took 13 positions Tabora boys‟ being 
among in the list. Single sex girls‟ schools took 7 positions; unfortunately Tabora 
girls‟ was not among in the list. This is evidence that despite all schools being 
boarding and single sex schools yet Tabora girls‟ secondary school lag behind in 
academic performance. Despite good performance in single sex secondary schools in 
Tanzania, there are still differences between girls and boys in these schools as 
illustrated by Tabora boys‟ and Tabora girls‟ schools (Table 1.1) where the 
performances ranks low for girls compared to boys. 
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CHAPTER TWO 
LITERATURE REVIEW 
 
2.1  Introduction  
This chapter presents conceptual review of the study, empirical studies and the 
theories related to this study, as well contains the conceptual framework of the study. 
 
2.2  The Theory of Performance (ToP) 
The Theory of Performance (ToP) develops foundational concepts to form a 
framework that can be used to explain performance as well as performance 
improvements (Tomlinson, et al., (2002). To perform is to produce valued results 
while a performer can be an individual or a group of people engaging in a 
collaborative effort. Developing performance is a journey and level of performance 
describes location in the journey. The level of performance depends holistically on 
six components, namely: context, level of knowledge, level of skills, level of 
identity, personal factors and fixed factors. There are axioms that are proposed for 
effective performance improvements (Caine, et al, 2005).  These involve a 
performer‟s mindset, immersion in an enriching environment and engagement in 
reflective practice.  
 
The rationale for a Theory of Performance is that, human beings are capable of 
extraordinary accomplishments. Wonderful accomplishments also occur in day-to-
day practice in higher education (Bransford, et al., 2000). Therefore, Performance is 
a journey not a destination and the location in the journey is labeled as the level of 
performance. Each level characterizes the effectiveness or quality of a performance. 
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In other words, to perform is to take a complex series of actions that integrate skills 
and knowledge to produce a valuable result. The performer is an individual but in 
other instances, the performer is a collection of people who are collaborating such as 
an academic department, research team, committee, student team, or a university. 
According to Bransford, et al, (2000) performance, can be advanced through 
different levels; however, performing at a higher level produces results that can be 
classified into categories such as quality increases, cost decreases, capacity increases, 
skills increase, identity and motivation increases. This theory is applicable to this 
study because it relates with performance of the students and initiatives of the 
teachers on improving the performance of the students. 
 
2.3  Theoretical Review 
2.3.1  The Concept of Secondary Education  
Education Tanzania Policy (ETP) (URT, 1995) defines secondary education as a 
post-primary formal education, offered to persons who successfully completed seven 
years of primary education and have met their entry requirements. World Bank 
(2005) describes secondary education broadly as a gateway to the opportunities and 
benefits of economic and social development. Secondary education is now being 
recognized as a cornerstone of educational system in the 21st century. Quality 
secondary education, is indispensable in creating a bright future for individuals and 
nations alike (URT, 2003). 
 
2.3.2  Single-sex Schooling Worldwide 
Single-sex education (teaching boys and girls in separate classrooms or schools) is an 
old approach that is gaining new momentum (Sullivan, et al., 2011). A driving force 
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in the single-sex education movement, is recent a research showing natural 
differences in how males and females learn. Before weighing the pros and cons of 
single-sex education, consider the influences of nature versus nurture. Many factors 
affect each child's learning profile and preferences. Some factors relate to the child's 
nature, such as gender, temperament, abilities (and disabilities) and intelligence 
(Sullivan, et al., 2011). 
 
Other influences stem from the way parents and society nurture the child: Family 
upbringing, socioeconomic status, culture and stereotypes all fall under the nurture 
category. Sullivan, et al. (2011) argues that, the gender-separate format can boost 
grades and test scores for both girls and boys. Single-sex classrooms can break down 
gender stereotypes, particularly when teachers have appropriate professional 
development (Sullivan, et al., 2011). Girls in single-sex educational settings are more 
likely, to take classes in mathematics, science and information technology, especially 
when teachers have received appropriate training.  
 
Boys in single-sex classrooms led by teachers with training in how to lead such 
classrooms are much more likely to pursue interests in art, music, drama, and foreign 
languages (Dawo and Simatwa (2010).   Both girls and boys have more freedom to 
explore their own interests and abilities, in single sex classroom than in the coed 
classroom. In order to improve academic performance and broaden educational 
horizons, there is a need to understand the gender differences in learning. The use of 
single-sex schooling to increase achievement has received support from governments 
(Booth and Nolen 2012a, (Kolawole, 2007).  
 12 
2.3.3 The Perception on Single-sex Schooling Worldwide 
Single-sex schools are schools that only admit those of one specific sex believing 
that the educational environment fostered by single sex schooling is more conducive 
to learning than a co-educational school (Kolawole, 2007). Boys gain more 
academically from studying in co-education schools but girls find single sex schools 
more conducive (Park, et al., 2012).  
 
However, academic results are not the only criterion on which the success of the 
education system should be judged. Those who advocate for single-sex education in 
public schools argue that: Some parents do not want their children to be in mixed sex 
classrooms because, especially at certain ages, students of the opposite sex can be a 
distraction. Single-sex education enhances student success when teachers use 
techniques geared toward the gender of their students. Some research indicates that, 
girls learn better when classroom temperature is warm, while boys perform better in 
cooler classrooms. If that is true, then the temperature in a single-sex classroom 
could be set to optimize the learning of either male or female students (Park, et al., 
2012).  
 
Some research and reports from educators suggest that, single-sex education can 
broaden the educational prospects for both girls and boys (Riordan, 2011). Also 
Riordan in his book (2011) argue that, co-education schools tend to reinforce gender 
stereotypes, while single-sex schools can break down gender stereotypes. For 
example, girls are free of the pressure to compete with boys in male-dominated 
subjects, such as mathematics and other science subjects.  
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2.3.4   Strategies to Improve the Performance of Girls and Boys in Single-sex 
Schools    
Sullivan, et al. (2011) argue that, schools looking for ways to increase student 
motivation and academic achievement, ought to consider offering single-sex 
classrooms as one of the highly effective change that can address students' needs. 
However, educators think that, boys and girls learning differently is not justification 
for offering single-sex classes but rather, gender differences are a further reason for 
teachers to embrace differentiated instruction within as well as single-sex classes 
(Sullivan, 2011).    
 
Although experience clearly affects the development and wiring of the brain, 
growing evidence suggests that, gender also seems to be a contributing factor in 
brain development.  Halpern, (2011) asserts that, boys have a higher physical activity 
level and develop self-control later than girls. Girls seem to show stronger verbal 
skills and demonstrate empathy more readily than boys. This means that boys are 
probably more active in the classroom and girls more often show strengths in using 
words verbally and in writing (Riordan, 2009).  Learning about gender differences 
can help teachers of single-sex and co-ed classes meet the needs of students more 
effectively (Sullivan, et al., 2011) 
 
One of the best ways to provide instructions for boys is to list directions in bullet 
format on the board and provide a time frame for completing all steps, or even each 
step. In this way, teachers can also define specifically how they want students to 
prepare for tests. Boys will typically only read over their notes or the textbook as 
preparation, sometimes the morning of the test (Park, et al., 2012). Requiring specific 
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steps such as making vocabulary flash cards the first night, sketching key concepts 
the second night, and making their own questions the third night in studying for a test 
provides clearer expectations and directs students to prepare appropriately (Sullivan, 
et al., 2011).  After several months of setting study expectations, teachers could then 
make a transition to requiring exit slips, in which students explain how they will 
prepare for the test as they leave class. Again, this provides more structure in which 
students take ownership and can be held accountable. 
 
On the other hand, girls tend to benefit from increased opportunities for making 
connections between themselves and the content (Riordan, 2009).  To tap this, 
teachers could build in more cycles where students voice their opinion about content, 
make comparisons between content and their own experience, and use manipulative 
or real objects to explore concepts (Sullivan, et al., 2011). Understanding gender is 
not about pitting girls against boys; it's about bringing in more activities and 
procedures that can benefit the students in the classroom (Park, et al 2012).  Seeing 
through the lens of gender in the classroom, can help teachers reconsider or examine 
their current practices. 
 
2.3.5  Challenges Facing Girl Child Education  
It is pertinent at this junction to state clearly who the girl-child is and what girl-child 
education is all about (Simeen and Sajeda, 2006). A girl-child is a biological female 
offspring from birth to eighteen (18) years of age. This is the age before one becomes 
adult during which, the child is totally under the care of an adult who may be her 
parents, guardians and older siblings (Damien, 2004). At this stage, the girl-child is 
malleable, builds and develops her personality and character. She is very dependent 
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on those whom she models her behavior, through observation, repetition and 
imitation (Richard, 2008).  
 
There has been an increased outcry for the girl - education at various forums, 
seminars, workshops and conferences which were organized to address the problems 
faced by the girl-child (Damien, 2004). This may be because of the fact that, the girl-
child participation in education had been identified as one of the most significant 
challenges facing Africa in general and Tanzania in particular. It is in the realization 
of this that, governments came up with various programmes aimed at uplifting the 
socio-economic and educational status of the girl-child. In Tanzania for instance, 
these programmes include; clubs such as debates and mathematics clubs.  However, 
despite these various programmes organized for the girl-child training, history has 
shown that, the girl-child is still at a disadvantage position.  
 
There is no doubt that, societal recognition to the value of education in Tanzania 
which has been displaced paving way to the ignorance of the people and deplorable 
condition of education, particularly that of the girl-child (Richard, 2008). This 
situation arose because of many reasons among which are; socio-cultural and 
ignorance, economic stagnation characterized by pervasive poverty which has 
virtually, weakened all sectors of development especially the education sector, and 
above all, inefficient and ineffective implementation of the national and state 
government policies on education (Damien, 2004).  
 
These impediments contributed to poor school enrolment particularly that of the girl-
child, who is considered not necessarily relevant to pursue formal education in 
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traditional social set up. Socio-cultural factors are significant in parental and family 
decision on whether to invest in girl-child education. Pervasive gender ideologies at 
the household and community levels always favor boys over girls and promote 
differential educational opportunities and outcomes (Simeen and Sajeda, 2006).  
 
In addition, some girl-children are withdrawn from school or denied access to higher 
education because of the belief that, the higher the girls educational qualification the 
lower her chances of getting a suitable husband. School age girls engaged in street 
hawking rather than attending school (George and Harry, 2004). Poverty and the 
impoverished condition of the citizenry serve as a barrier to girl-child education. 
Most mothers preferred street hawking and early marriage, than sending their 
children to school (Richard, 2008).  
 
In most polygamous homes, boys are usually given considerations whenever there 
are scarce resources, for the training of the children. Sometimes, an intelligent girl is 
deprived of opportunity to go to school while allowing a less intelligent or less 
ambitious boy to go to school (Simeen and Sajeda 2006, Simeen and Sajeda 2006). 
These children are often faced with the problem of proper parental guidance.  
 
As a result, they could join some urban gangs or go into crime due to the nature of 
their upbringing (Simeen and Sajeda 2006). The challenges facing girls' education 
include early marriages, teenage pregnancy, poverty, peer pressure, low adult 
literacy, among others (Simeen and Sajeda, 2006). As a result of these factors, it has 
become very difficult to retain the girl-student in school, especially in the rural areas 
(Damien, 2004).  
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2.4  Conceptual Framework of the Study 
Conceptual framework is a set of coherent ideas or concepts organized in a manner 
that makes them easy to communicate to others or an organized way of thinking 
about how and why a study takes place and about how we understand its activities 
(Wimmer and Dominick 2003). In this study, a conceptual framework is an 
assessment of challenges facing girls and boys in academic performance. 
 
Mindset                         Immersion              Reflective practice           
                                                           
 
 
 
 
 
 
 
Figure 2.1: Conceptual Framework on Performance in Boys and Girls in Single 
Sex Secondary Schools 
Source: Modified by the researcher (2014) 
 
According to the above theory (Figure 2.1), in learning process, the performer is a 
students and teacher as well, while National examination is the measure of 
performance, Performance is an outcome of the learning process which is determined 
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Strategies 
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 Joint discussion 
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 Dependent on 
looking for models 
 Prefer for drop out 
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 Street hawking 
 Early marriage 
 Teenage pregnancy 
 Teachers‟ negative 
altitude to girls 
students  
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or influenced by many factors such as context, level of knowledge, levels of skills, 
level of identity and personal factors. This study is more based on performance of 
boys‟ and girls‟ mindset and immersion in an enriching environment (Single sex 
School).  
 
A mindset is a set of assumptions, methods, or notations held by one or more people 
or groups of people that is so established to create a powerful incentive within these 
people or groups to continue to adopt or accept prior behaviors, choices, or tools. 
This phenomenon is sometimes described as mental inertia, "groupthink", or a 
"paradigm", and it is often difficult to counteract, its effects upon analysis and 
decision making processes. Immersion is an instruction based on extensive exposure 
to surroundings or conditions that are native or pertinent to the object of study; 
especially:  foreign language instruction in which, only the language being taught is 
used. In this study, immersion is to put students in a single sex schools for learning 
process to take place. 
 
2.5  Knowledge Gap 
Based on literature review, there exists a gap on the assessment of academic 
performance in single sex schools. Some studies have compared performance 
between single sex schools and co-education, schools and found that, single sex 
schools perform better than those students in co-education schools.  However, there 
has been evidence that in single sex secondary schools, boy‟s schools perform better 
than girl‟s schools. Girls in single sex schools who are expected to performed better 
are still performing lower than boys. These girls are already in schools hence, 
overcome most of the barriers which generally affect girl–child education as 
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mentioned in section 2.2.5, but they are still performing lower. From the existing 
literature, this question is not clearly answered. It is the intention of this study, to 
find out why and to document the challenges facing performance of girls in single 
sex schools in Tanzania. 
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CHAPTER THREE 
RESEARCH METHODOLOGY 
 
3.1 Chapter Overview 
This chapter presents the research design, study area, target population and sampling 
strategy and size, data collection methods, ethical issues and summary of the chapter. 
 
3.2  Study Design 
Research Design is the framework that specifies the types of information to be 
collected, source of data and data collection procedures (Shuttle worth, 2008). Good 
design will make sure that the information gathered is consistent with the study 
objectives and data are collected by accurate and economical procedure. This 
research is qualitative in nature. The study specifically, is more of a descriptive 
design, used to obtain the relevant information from respondents. 
 
3.3  Study Area 
The study was conducted in Tabora municipality at Tabora girls‟ and boys‟ 
secondary schools respectively. The selection of the study area was based on the 
following reasons: First, these schools apart from being single sex schools, they are 
both special schools, which take talented students so they were all expected to 
perform better but the case, has been different for Tabora girls‟ school which is not 
performing well as compared to Tabora boys‟. Secondly, the researcher is familiar 
with the study area and resides nearby therefore; it was easy to collect data in the 
sense that the costs of travel and time could be minimized.   
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3.4  Target Population  
Creswell (2008), defined target population as a group of individuals who have one or 
more characteristics in common, that is of interest to the researcher. This study 
comprised of students from both selected schools under the study, subject teachers, 
and head of schools, class teachers, academic teachers, discipline teachers, and 
Education Officers. The target population for this study comes from the same 
environment and share the common interest, which is education though may differ in 
their views towards the subject of this study. 
 
3.5  Sampling Technique 
Sampling techniques refers to the process of selecting the participants of the sample 
study from the population (Kothari, 2004). In this study, random and purposive 
sampling was used. The random sampling was used for students in order to avoid 
biasness among them. Each individual is chosen randomly and entirely by chance 
such that, each an individual has the same probability of being chosen at any stage 
during the sampling process. In its simplest form, all subjects have an equal chance 
of being selected out of the population being researched. On the other hand, 
purposive sampling was employed for other respondents as it allows the researcher to 
interact with respondents who are familiar with the study and hence assist the 
researcher to collect relevant information required.  
 
3.5.1  Sample Population 
A sample is a small group of respondents drawn from a population which the 
researcher is interested, in gaining information and drawing conclusions (Creswell, 
2008).  Sample size is a number of items drawn from the universe or population 
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(Krishnaswami, 2002). Based on purposive sampling, 28 respondents involved 
including; subject teachers, head of schools, class teachers, academic teachers, 
discipline teachers and Education officer. From random sampling a total of 100 
students were involved. Each class/form had 10 students except form four 20 
students were sampled to make a total of 50 students from each school (Table 3.1). 
 
Table 3.1: Sample Size of Selected Respondents 
S/N Type of respondents Tabora Boys Tabora Girls 
1. Head of the school 1 1 
2. Students 50 50 
3. Subject teachers 5 5 
4. Class teachers 5 5 
5. Discipline teachers 1 1 
6. Academic teachers 1 1 
 Sub Total 63 63 
 Total 126 
Source: Researcher construction 
 
3.6  Types of Data Collection  
3.6.1  Primary Data 
These are information gathered directly from respondents through questionnaire, 
interview, focused group discussion, observation and experimental studies (Shuttle-
Worth, 2008). The primary data for this study was all the information received from 
students and other respondents. 
 
3.6.2  Secondary Data 
According to Shuttle worth, (2008) secondary or documentary data is some kind of 
data which have already been gathered by someone else. In this study the researcher 
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gathered secondary data by reviewing the written documents, such as official 
documents, books and journals related to single sex schools. The researcher used 
relevant documents from heads of schools‟ manuals, minutes of past staff and 
departmental meetings, published and unpublished sources of data, so as to get useful 
information needed. The researcher also used data from education journals and basic 
reference resources from Ministry for Education and Vocational Training, 
Educational institutions, research reports and books that relate to the study.  
 
3.7  Methods of Data Collection  
This study employed triangulation methods. Denzin and Lincolin (2000) stated that 
triangulation involves the use of a combination of different methods of data 
collection. Experience shows, that no single instrument is adequate in and of itself in 
collecting valid and reliable data. The study employed a range of data collection 
methods and instruments, including documentary analysis, face-to-face interviews 
and group discussions. 
 
3.7.1  Interviews 
 Interview, refers to the process of asking oral questions face to face. There are semi-
structured and structured interview. This study used semi-structured interview. Semi-
structured interview is a type of interview whereby the interviewer has a list of 
issues, to be addressed and questions to be asked (Adeyemi, 2007). The researcher 
develops themes and questions to be asked; the flow of question may differ from one 
interview to another (Creswell, 2008). This technique employed to collect data from 
students, teachers, heads of schools, and subject teachers. Semi-structured interviews 
are preferred for enquiry because of their flexibility, which provides opportunity to 
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ask questions, seek clarification and at the same time allow the researcher to pause a 
set of questions to all members in the sample. The answers are open ended, and there 
is more emphasis on the interviewee elaborating points of interest.  
 
3.7.2  Focus Group Discussion 
Focus group discussions (FGD), is a good way of gathering people from similar 
backgrounds or experiences, to discuss a specific topic of interest (Creswell, 2008).  
The group of participants is guided by a moderator (or group facilitator), who 
introduces topics for discussion and helps the group to participate in a lively and 
natural discussion among them.  
 
The strength of Focus Group discussions relies on allowing the participants to agree 
or disagree with each other so that, it provides an insight into how a group thinks 
about an issue, about the range of opinion and ideas, and the inconsistencies and 
variation, that exists in a particular community in terms of beliefs, their experiences 
and practices (Kothari, 2004). Focus Group discussions, can be used to explore the 
meanings of survey findings that cannot be explained statistically, the range of 
opinions/views on a topic of interest and to collect a wide variety of local terms 
(Creswell, 2008).   
 
In bridging research and policy, Focus Group discussions can be useful in providing 
an insight into different opinions among different parties involved in the change 
process, thus enabling the process to be managed more smoothly. It is also a good 
method to employ prior to designing questionnaires (Kothari, 2004). 
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3.7.3  Questionnaires 
A questionnaire is a research instrument and consists of a group of questions 
designated to elicit information from an informant to a respondent (Kothari, 2004). 
Questionnaires are inexpensive way of gathering data from a large number of 
respondents and are only feasible way to reach a number of reviewers large enough, 
to allow a statistically analysis of the results. A well-designed questionnaire can 
gather information well from the organization and as well as specific information on 
specific matter studied. Questionnaires were distributed to students to gather 
information related to the research objectives of this study. 
 
3.8  Validity and Reliability  
Validity encompasses the entire experimental concept and establishing whether the 
results obtained meet all of the requirements of the scientific research method. In 
particular validity refers to how well an instrument measures what it is supposed to 
measure and performs as it is designed to perform. As a process, validation involves 
collecting and analyzing data to assess the accuracy of an instrument. As a matter of 
this study, pilot study is conducted to check how well the targeted instruments are set 
to answer the research questions. 
 
Reliability means any significant results must be more than a one-of finding and be 
inherently repeatable. That means other researchers must be able to perform exactly 
the same experiment or study under the same conditions and generate the same 
results. A measure is said to be reliable if it can be repeated with minimum variation. 
To establish the reliability in this study, multiple research instruments are applied, 
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that is triangulation, to check how well they are consistent. These research 
instruments are: Interviews, focus group discussion and questionnaire. 
   
3.9  Ethical Issues 
It is very crucial to adhere the ethical norms in research. Ethical aspects of the study 
have been addressed by implementing the following measures: 
(i) Respondents (students and teachers) have participated in the research 
voluntarily and have been fully informed about the aims and objectives of the 
study. 
(ii) Texts belonging to other authors that have been used in any part of this study 
have been fully referenced. 
(iii) The questionnaire, interview questions, and other questions discussed in groups 
did not contain any degrading, discriminating or any other unacceptable 
language that could be offensive to any member of the sample group. 
(iv) The questionnaire has been designed to collect information directly related to 
the research questions, and no private or personal questions were asked from 
the respondents. 
 
3.10  Data Analysis Plan 
Data analysis was conducted by a systematic process involving working with data, 
organizing and dividing them into small manageable portions. Data were analyzed by 
calculating percentages. The analysis based on the research objectives and also be 
presented according to the research objectives as well. Qualitative data was done, by 
using a matching of information, explanation building and comparison to establish 
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reasons on what has been observed in the case under study. Secondary data was used 
to verify what has been observed from primary data.  Data finally were presented 
using summary, tables, figures and diagrams. 
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CHAPTER FOUR 
FINDINGS AND DISCUSSION 
 
4.1 Chapter Overview 
This chapter presents the detailed analysis of the findings in line with the specific 
objectives. This presents the respondent‟s profiles; perceptions of girls and boys on 
single sex schooling, the learning challenges facing girls and boys in secondary 
schools which affected their academic performance, the reasons why girls are 
performing poorer than boys in single sex schools and suggested strategies, for 
improving the performance of girls in single-sex secondary schools in Tanzania. 
 
4.2  The Profile of Respondents 
4.2.1  Sex 
The researcher was interested to collect information from different sex as in order to 
observe the position of each sex in relation to the opposite in single sex schooling. 
Results are presented in Figure 4.1.     
Females
47%Males
53%
 
Figure 4.1: Respondent’s Sex (Students and Teachers) 
Source: Field data (2014) 
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Findings in Figure 4.1 have revealed that, (53%) of respondents, were males and 
(47%) were females. These findings show that, the number of male teachers 
dominated the number of female teachers, but the number of students from both 
schools was the same. According to the social dominance theory, there are three 
main factors that determine group-based systems: age, gender and arbitrary group 
distinctions such as race and social class.  
 
4.2.2  Respondent’s Education Level 
The researcher was interested with the level of teachers‟ education for schools so as 
to understand the educational level of the teaching staff and assess its contribution to 
students‟ performance. That is, to observe the performance of the girls‟ single sex 
schools was poor than the performance of boys‟ single sex schools and have 
connection with the number /quantity and the level of education their teachers had.  
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Figure 4.2: Respondent’s Level of Education (Students and Teachers) in the 
Sample Schools 
Source: Field data (2014) 
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According to data collected from all the sampled schools (Tabora boys‟ and girls‟ 
secondary schools) it was found out that, there was a proportional number of teachers 
with almost similar level of education. Students as respondents were assessed to 
observe their perception towards the discrepancy in academic performance (Figure 
4.2). 
 
Results in Figure 4.2, shows that respondents had different level of education 
whereby among students  (45.2%) were form three and (34.1%) were form four, 
while among teachers  (3.2%) had diploma, (14.3%) had first degree and (3.2%) had 
master‟s degree. These findings show that the highest level of education was those 
who had master degree but those who had first degree took a greatest portion of the 
teachers. This means that many teachers have first degree. Form Three and Form 
Four students were involved because the researcher believed that they were very 
familiar with their environment and exactly knew their teachers and therefore can tell 
why their school is performing better or poorer compared to the other school. 
 
These findings show that respondents especially teachers in both schools had 
required qualifications as per Tanzania Education system. A considerable number of 
respondents were just functionally literates. It can thus be concluded from the above 
that large number of respondents were progressive in education and attain knowledge 
which is very important to create a knowledge based society.  
              
4.2.3  Respondent’s Ages 
Age of respondents in education sector is an important factor in this study. 
Therefore, respondents were grouped into different groups with ages including; 
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students who were all below 18 years, while teachers were grouped between, 18 – 
25, 26 – 35, 36 – 45, above 55. The results are presented in Table 4.1. 
 
Table 4.1: Distribution of Respondents (Students and Teachers) According to 
their Ages (N=126) 
Interval of ages Respondents Category of 
respondent 
Percentages (%) 
Less than 18 years  78 Students 61.9 
18 – 25 22 Teachers 17.5 
26 – 35 4 Teachers 3.2 
36 – 45 12 Teachers 9.6 
Above 55 10 Teachers 7.8 
Total 126  100 
Source: Field Data, (2014)                               
 
Respondents‟ age was used to determine the range of differences in terms of thinking 
ability on the way they view about the significance of single sex schools in relation 
to academic performance. 
 
4.3  Perceptions of Girls and Boys on Single Sex Schooling 
Under objective one, study sought to investigate the perception of girls and boys on 
single sex schooling. Students were given questionnaires to fill on their perceptions 
towards single sex schooling of which its results were presented in Tables 4.2 and 
4.3 as follows: 
 
According to data collected it was found out that, respondents (students) had a 
different feelings towards the single sex schools whereby out of 50 respondents, 
(24%) of them indicated that, students in a single sex secondary schools focused 
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more on education. Student‟s perception on education facilitated them to have focus 
on good future. When students have a good education they in turn bring out a 
significant change in society. It is true that, students in single sex school have more 
concentration in studies and free, from various learning barriers such as sexual 
relationship. 
 
Table 4.2: Boy’s Perception on Single Sex School 
Perception Frequency Percentage 
Students Focus more on education 12 24 
Decreases distractions in learning 9 18 
Reduces avoiding schools 14 28 
Reduces Sexual Harassment 11 22 
Other perceptions 4 8 
Total 50 100 
Source: Field Data (2014) 
 
It was also found that (18%) of respondents said that, single sex schools had less 
distractions in learning. Distractions affected the way students learned and made 
difficult to use their knowledge for the future. Hence, they were free from distraction 
and therefore, learning process to them could become more effective. In one of the 
studies on the effects of distraction on learning health information, a group of 
students watching videotape with no distraction learned significantly more than a 
group watching the videotape with noise and with interruption, which suggests that 
distraction during health teaching adversely affects the ability to learn health 
information. (McDonald et al., 2004). Therefore, boys alone in a class help to reduce 
distraction and bring meaningful learning. 
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Findings have also found that, (28% of respondents) boys‟ schools reduced students 
avoiding school. Children with behavior of avoiding school caused stress to those 
around them. It is difficult to deal with students who have the behavior of avoiding 
schools. This made teachers to have a stress because for teachers to be comfortable 
in class students are very important asset. This study was supported by a study done 
by Balfanz and Byrnes (2012) on chronic Absenteeism.  
 
Findings of their study revealed that, absenteeism of students in class brought a stress 
to teachers and affected development of students. Students need to attend school 
daily to succeed. Findings have revealed that (22% of respondents) single sex 
schooling reduced sexual harassment. Sexual harassment in schools is unwanted and 
unwelcomed behavior that interferes with the right to receive an equal educational 
opportunity.  
 
Sexual harassment in schools is a very big problem today. As a matter of fact it is a 
problem that has not really drawn much attention until now. More and more sexual 
harassment cases have been reported to date than ever before. However, 8% of 
students and teachers involved in research indicated other perceptions such as 
provision of more positive student role models and allowed for more opportunities to 
provide a social and moral guidance.  
 
Role model is a person whose behavior is good for example, in success or can be 
emulated by others, especially by younger generation. On opportunities to provide 
social and moral guidance it implies that, when grown students become socially in 
their society and become able to have a good moral guidance. This is because 
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education could help someone to have a good moral guidance and to be trusted in the 
society. 
 
4.3.2  Perception on Single sex School for Girls 
Table 4.3: Girl’s Perception on Single Sex School 
Perception Frequency Percentage 
Increase confidents 13 26 
Decrease boys-girls relationship 10 20 
Learning process is easier  9 18 
Comfortable on sharing ideas  11 22 
Other perceptions 7 14 
Total 50 100 
Source: Field Data (2014) 
 
Findings in Table 4.3 were results obtained from respondents who had different 
views on girl‟s perceptions on single sex schools. 26% of Respondents had a 
perception that, single sex secondary schools increase girls‟ confidence in learning as 
well their performance. 
 
From the findings (Table 4.3), 20% of the respondents indicated that, in single sex 
schools the relationship between boys and girls are reduced and therefore, minimized 
chances of dating at a young age, adolescent pregnancies and early marriages. This 
also prevented sexual behavior which led to a low concentration in studies. Girls are 
always very serious about relationships while boys are not; hence sexual relationship 
affects girls more than boys. But boys do not take initial relationships seriously, so 
generally they end up cheating or hurting the girl. The findings noted that (18%) of 
respondents indicated that, girls at schools helped students to learn effectively, also, 
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girls are more willing to ask and answer questions in absence of boys because they 
did not have to worry about what boys would think of them. Single sex schools, 
provide a more conducive environment for girls to concentrate in studies than co-
education schools due to reasons mentioned above. 
 
Findings above as well revealed that, (22% of respondents) in girls‟ secondary 
schools, girls feel comfortable on sharing ideas. People might feel more comfortable 
sharing, debating and discussing ideas, particularly of sensitive issues or matters of 
controversy, with others of the same sex. Learning is about maximizing an 
individual‟s potential and this begins with making them feel comfortable. It can be 
argued that, apart from learning it is also a way to deal with being out of our comfort 
zones (which may be the case of being in a mixed classroom discussing such issues), 
certainly, there may be differences in opinions, as gender may lead itself to a 
different perspectives of which, if individuals were made aware of these, their 
learning would be expanded.  
 
However, an individual comfort in learning is of a great importance, without this in 
the first place, how one is going to feel comfortable with trying new things, for 
progressive learning. There are needs to be as a first stepping-stone, and for some, 
single sex schools can provide this platform. 
 
It was observed also that, (14%) of the respondents indicated other perceptions such 
as that, if girls and boys work together, girls become relaxed because they felt that 
the most tasks which need muscular efforts such as digging pit holes grass cutting 
and the like have to be done by boys and not girls. But when girls are alone they do 
those tasks as required.  
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4.4  The Learning Challenges Facing Girls and Boys in Single sex Secondary 
Schools  
Under objective two, the study sought to investigate the learning challenges facing 
girls and boys in single sex secondary schools which affected their academic 
performance. Boys and girls were asked to tell the learning challenges they face, 
Table 4.4 and 4.5: 
 
4.4.1  Learning Challenges for Boys              
Table 4.4: Learning Challenges for Boys              
Boy’s Challenges Frequency Percentage 
Poor Students/teacher interaction         7        14 
Medium of instruction       14        28 
Poor family communication or family conflict          8        16 
Having friends who are disruptive leading to drop 
out of school 
      11        22 
Low expectations regarding academic achievement         6        12 
Other challenges          4          8 
Total        50        100 
  
Source: Field Data (2014) 
           
Results in Table 4.4 have revealed that, respondents had different feelings on the 
learning challenges for boys. From the research findings 14% of them asserted that, 
boys in single sex schools have a problem of interaction with teachers and school 
environments. A school is an important and a pervasive influence on children's 
education, health, well-being, and development. Schools expose children to adult 
role models, in the form of teachers and administrators, whose job is to impart both 
knowledge and understanding of subject matters as well as motivation to achieve. 
Students who liked and felt connected with schools might be more motivated to 
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achieve academically and less motivated to be engaged in anti-social behavior, than 
children who felt disconnected from it.  
 
Findings as well have noted that, 28% of the respondents indicated that, boys faced a 
problem of drug abuse. The most common type of drugs that people abuse is bhang. 
Most students got bhang when they got permission to go to the town. Teachers 
normally identify boys who used bhang through smelling and sometimes they were 
being caught.  
 
It was also noted that, (16%) of the respondents indicated that, poor family 
communication or family conflicts affected boys‟ performances. In general, children 
who had recently experienced a family dissolution had a more difficult time with 
academic and social expectations at school than children from intact families or 
established a single-parent or blended families (Carlson, 1995). However, there is 
much variability in children's adjustment to parental divorce. Under some 
circumstances, children of divorce have shown only small negative effects that are 
limited in time; and in a few circumstances, have shown resilience in adjusting to the 
effects of parental divorce (Dacey and Travers, 2002). 
 
From the research findings (Table 4.4) 22% of the respondents had the view that, 
boys in single sex schools had friends who are disruptive in class or drop outs of 
school. Many teenagers believed that, dropping out of high school could be better 
because they could make money by working in full time jobs but the truth is that, not 
everybody is able to work full time jobs especially those who did not have 
qualifications.  
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Dropping out of high school gives fewer opportunities like earning less money and 
most likely would regret it because the society will look down for not completing 
school. There are many awful effects of dropping out of school. Obviously the first 
effect is that, a person dropping out will not get the intended education thus it will 
make it harder to get a better job.  
 
Findings have also revealed that 12% of the respondents noted that, boys in single 
sex schools had a low expectations regarding academic achievement. A low 
expectation of boys towards academic achievements is caused by different factors 
such as; lack of employments. The situation makes boys to have a low expectation 
towards good performance of examinations, as they would not sure if they would be 
employed so they thought better to quite the school and start business.  It was also 
noted that, (8%) of the respondents mentioned other challenges such as homosexual 
behaviors. Homosexuality affected many boys than girls in single sex schools. It has 
many disadvantages to both boys and girls in single sex since it affects spiritual and 
academic performances. There are direct and indirect negative effects that 
homosexual might have on children‟s developments, such as gender identity.  
 
4.4.2  Learning Challenges for Girls              
Table 4.5: Learning Challenges for Girls              
Girl’s challenges Frequency Percentage 
Poor family background 17 34 
Teachers‟ Negative attitude towards girls on 
performance in science subjects. 
9 18 
Drop out schools 11 22 
Early marriages 8 16 
Other challenges 5 10 
Total 50 100 
Source: Field Data (2014) 
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Results in Table 4.5 noted that, respondents differed on the learning challenges for 
girls in single schools.   It was revealed that, 34% of students had a poor family 
background.  Children in poor families have poor health and educational outcomes, 
are more likely to experience parental divorce and live in single-parent families, and 
are more likely to experience violent crimes compared to children growing up in a 
higher income families. For many children, poverty persisted into adolescence and 
adulthood, and is associated with a greater risk of dropping out of schools, early 
child hood pregnancies and early marriages.  
 
Another challenge for girl‟s performance was related to science teaching in schools; 
18% of respondents indicated that, many science Teachers especially males think 
that girls are not capable to perform in science subjects. Even if girls were able to 
perform better in science subjects, teachers did not put more efforts to help them to 
perform better because they believed that, despite being taught, yet they could not 
understand compared to boys. That is why sometimes teachers tend to leave out 
some topics which they thought were very complicated.  
 
From Table 4.5 shows, 22% of the respondents indicated that, there were girls‟ drop 
outs from schools.  While girls drop outs from schools had the same reasons as boys, 
family responsibilities have a greater impact on their decision to leave school, and 
also pregnancy is among other primary reasons for dropping out. Boys, on the other 
hand, were less likely to drop out due to parents being more responsible on them than 
to girls. It has been also noted that, (10%) of respondents had opinions that, other 
challenges include teenage pregnancy and looking for models. The rapid increase in 
the number of early marriages, coupled with the extreme high rate of divorce 
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affected education for girls. Among problems which caused teenage marriages is 
inadequate financial support for girls‟ education. Although money does not buy 
happiness, it is true that, a tight financial situation could create tensions which could 
undermine an otherwise happy relationship. While some financial problems are to be 
expected in almost any new marriage, it is important to take time to think sensibly, 
so that such problems will not destroy what could otherwise be a beautiful 
relationship, if not undertaken prematurely.  
 
Studies have shown that, boys and girls have different learning styles UNICEF 
(2003), Sullivan, Joshi and Leonard (2011). Students should be given the opportunity 
of having different teachers and teaching styles. Mixing sexes can be both 
destructive for both and can also demoralize self-confidence, out of the fear of 
constantly being judged. Single sex schools can eliminate all these problems.  
 
4.5  Reasons for Girls Performing Poorer than Boys in Single Sex Schools 
Under the objective three, the study sought to investigate reasons for girls 
performing poorer in single sex schools, whereby subject teachers, academic, class, 
discipline teachers and head of the school were interviewed, on the reasons for poor 
performance of girls in single sex schools, particularly Tabora boys‟ and girls‟ 
secondary schools.  
 
According to data collected and the analysis made it has been found out that, boys at 
Tabora boys‟ would more likely to excel academically than girls at Tabora girls‟ 
secondary school, who would more likely to earn poor grades. A variety of factors 
which contribute to the poor performance of girls in single sex schools are mentioned 
as follows: 
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(i) Environmental factors such as learning materials affected girls than boys. 
When materials were insufficient, boys were capable of searching 
supplementary learning materials, from other sources such as the Regional 
library, student centre and nearby schools. Unlike boys, girls were not given 
such an opportunity because their teachers feared of girls risks.  
(ii) Negative attitude of teachers, towards teaching girls in single sex classes is 
another factor that contributes to the poor performance of girls because most 
teachers believe that, girls could not understand complicated topics /subjects 
despite being taught the whole day. Therefore, sometimes they tended to jump 
some topics .They normally taught them, just to remove zero score and not for 
better grades.  
(iii) Girls have always low commitments towards accomplishing various activities 
and thus, normally needed strict supervision compared to boys.  
(iv) Unavailability of pocket money for girls also affected them, much on academic 
performances compared to boys, as girls are more likely to engage in 
distraction, which eventually led to a poor performance because the magnitude 
of sexual  love, is high to girls than to boys. This is due to the fact that girls 
have more personal needs than boys. 
There was a high tension at school administration, when girls were out of school 
premises than boys because teachers often feared such risk environments. For 
example, a girl student may seek permission to go to the regional library; it became 
difficult for teachers to believe, whether the student will truly be at the library or 
somewhere else, engaging in a sexual intercourse. Physical activities in single sex 
schools should be emphasized especially for girls in order to keep them busy and 
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avoid loneliness as girls, have a hard time sitting still in schools than boys, during 
recess and recreational time. 
 
It was also revealed from the research findings that, girls' school performance may 
suffer because of a lack of female teachers at school. Most secondary school teachers 
are males and the sex of a teacher, has been proved to affect the teaching style. For 
instance, a male teacher is more likely to choose books and activities that favored the 
interests of boys, skipping over activities and subjects that may be more interesting 
for girls. This can upset girls to be uninterested in the subjects they were learning at 
schools, which could lead to a poor performance throughout their school career.  
 
These findings are supported by the study done by Maureen, et al. (2014) conducted 
a study on analysis of Factors Causing Poor Passing Rates and High Dropout Rates 
among secondary School Girls in Malawi. The perception by most secondary school 
girls was that, they did not perform well in their examinations due to lack of 
interests. From the above explanation of the findings, it can therefore be concluded 
that, the gap existed in terms of academic performance between boys and girls in 
single sex secondary schools, can be minimized if the mindset of teachers and girls 
themselves are changed. 
 
4.6  Strategies for Improving the Performance of Girls in Single-sex 
Secondary Schools in Tanzania 
Under objective four, the study sought to investigate the strategies for improving the 
performance of girls in single-sex secondary schools in Tanzania. Here, academic 
teachers, class teachers, discipline teachers, head of the schools, and regular teachers 
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were interviewed, on what measures should be taken in order to arrest the situation. 
The responses obtained were analyzed by matching information, explanation 
building and comparison to establish reasons, on what has to be observed in the case 
under study. 
 
Findings have revealed that, there was a need to make an improvement of 
participation and performance of girls, in science subjects in secondary school. 
Respondents recommended the following; a presence of an adequate number of 
female teachers, sufficient teaching and learning materials, an availability of well 
equipped laboratories and an adequate number of text and reference books.  These 
are some of the factors that needed an attention by the government, in order to 
improve the performance of girls. Girl students should also be encouraged to study 
Science subjects, as it is very important for the development of the country. 
Therefore, to have women who are scientists would help to motivate them and in 
turn, this would help to push the development of the country.  
 
These findings are supported by the study done by Ogunkola and Olatoye (2005), 
on strategies for Improving Participation and Performance of Girls in Science 
subjects, in Secondary Schools in Nigeria. The findings indicate that, initiation of 
awareness program on the relevance of science for parents and girls and also, making 
perception and attitudes of teachers‟ vis-à-vis girls in science, being positive, will go 
a long way in improving girls‟ participation and performance in science subjects.  
 
Furthermore, a total of 3 male respondents (teachers) asserted that, the establishment 
of science clubs for girls and an adoption of teaching methodologies that are 
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attractive to girls by teachers could improve girls' participation and performance in 
science subjects. Many efforts should be put to educate women than males through 
mobilization of population. This is important for two reasons: child development and 
the fact that there has been a greater initial disparity. Policy makers thus need to 
reallocate more resources for women education. As Galabawa and Mbelle (2002) 
point out, resource allocations need to be corrected for gender disparities, the 
correction factor found to be lower for primary level and higher for secondary level.  
 
According to data collected and its analysis, a total of 2 female and 4 male teachers 
had the view that girls must be made safe by making schools secured by perimeter 
walls. Education is a key to protection when it is of good quality, but falls short, 
when the learning environment itself fails to provide the necessary protection against 
violence and abuse of children. When schools are associated with sexual or physical 
gender violence, girls‟ access to education is negatively affected. Parents will 
naturally hesitate to send their daughters to schools that are thought to be sites of 
physical or sexual gender violence.  
 
Girls are often susceptible to psychological and physical violence in different ways, 
and adolescents in particular, can find themselves especially vulnerable to violations 
of their safety. Lack of safety and security at school environment may be obvious in 
terms of physical danger. The abuse of girls sexual, physical and emotional by 
teachers is a common problem. The situation at Tabora girls is also affected by the 
same situation. It was also revealed by the respondents that, for a number of years 
girls have been psychologically and socially stigmatized. One may find that, even the 
contents in some learning materials creates gender inequality, for instance James is 
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playing football and Sarah is mopping the floor. Neema is cooking while Neman is 
riding a bicycle. From these examples, it seems that, girls were special for domestic 
activities something, which is never, true and should never be practiced. 
 
Eliminating gender bias from textbooks and learning materials is necessary at the 
performance of girls in Tanzania. Massawe and Kipingu in their book (2000) point 
out that, apart from the obvious value to girls, the thoughtful revision of textbooks, 
classroom materials and lesson plans, is likely to increase their quality and relevance 
to the lives of all children. In Viet Nam, for example, the Government is developing 
new gender sensitive teacher-training modules, ensuring that, future textbooks are 
gender neutral, and providing training in gender and child rights to national 
education managers and members of local parent-teacher associations (Girls‟ 
Education Movement, (2001). In Somalia, a gender-based approach to curricula 
development and teacher training has increased enrolment by 28 per cent to more 
than 260,000 (although the percentage of girls remained stationary at 35 per cent)  
(Kolawole, 2007).  There is now a higher demand for education by parents and 
communities, and increased numbers of women are becoming active members of 
community education committees (Hayward, 2003). 
 
From the findings, a total of 5 students and 3 teachers had a view that, teaching in the 
local languages (Kiswahili) matters for the performances of the students. When the 
language of instruction is different from the children‟s mother tongue, it is often 
more disabling for girls who tend to be less exposed to social environments, beyond 
their immediate families. Many students who have a background of Government 
primary schools with their Swahili language face a problem of English language, 
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when they reach secondary schools because in secondary schools English is used as 
the medium of instruction. Therefore, this affected their performances. According to 
Bernard, (2002), in Burundi, studies show that, after mother-tongue instruction was 
introduced in 1973, the effect was greatly increased access to school leading to a 
higher attendance overall. To meet the consequent high demand on schooling, the 
special measure of double shifting was introduced.  
 
Also a total of 3 male and 4 female teachers had a view that, girl students should be 
encouraged to be confident in whatever they did especially in academics, whether in 
classrooms or outside. This means that, encouraging girls‟ participation and activism 
for education is essential. Girls can be the most effective and inspiring advocates of 
child-friendly education, if they were given the chance. The Girls‟ Education 
Movement is a dynamic pan-African girls‟ organization, supported by the Forum for 
African Woman Educationalists as well as by the Governments of Norway and 
Uganda (United Nations Children‟s Fund, „Girls‟ Education, 2003). Launched in 
2001, the Movement aims not just to galvanize action for education for all, but also 
to change the character of school systems so that “they offer rich, rewarding and 
friendly learning experiences for all children. 
 
4.6  Summary  
From the findings, the disparity in the academic performance between boys and 
secondary schools had been due to the number of factors such as: negative attitudes 
of teachers towards students, unavailability of pocket money for girls, girls have 
always low commitments towards accomplishing various activities compared to 
boys, girls have less interaction with other students in other schools than boys. The 
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lack of qualified and competent female teachers to motivate girl students in learning. 
Therefore it was revealed from the research findings that, girl‟s school performance 
may suffer because of these factors. 
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CHAPTER FIVE 
CONCLUSION AND RECOMMENDATIONS 
 
5.1 Chapter Overview 
This chapter is organized into five major sections. Section 5.1 provides a summary of 
the study, 5.2 highlights the study findings, and 5.3 provide the overall conclusion to 
the study. Section 5.4 highlights the recommendations and last 5.5 points out 
suggestions of areas for further studies. 
 
5.2  Summary 
Single sex schooling, is among the systems of delivering education in Tanzania. This 
research, was conducted in Tabora region particularly in Tabora boys‟ and Tabora 
girls‟ secondary schools respectively. The reason for choosing Tabora municipality 
is that, it is recognized to have a significant disparity between boys‟ secondary 
school and girls‟ secondary schools that are Tabora boys‟ and Tabora girls‟ 
secondary schools.  These schools both are special and public schools with a 
recognizable disparity in academic performance while having almost the same 
services, care, and learning environment. The purpose of this research was to assess 
the challenges facing girls and boys in academic performance. That is, to investigate 
the different perceptions and learning challenges of boys and girls on single sex 
schools, which affected their academic performance and suggest ways for an 
improvement.  
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Many secondary schools in Tanzania including Tabora boys‟ and Tabora girls‟ 
secondary schools respectively, have been providing education as either mixed 
schools or single sex schools. While in mixed schools students are mainstreamed, in 
single sex schools boys and girls are educated separately.  Both Tabora boys‟ and 
Tabora girls‟ secondary schools are special schools, which enroll students with 
excellent performance (talented ones) in their national examinations.  
 
However, experience has shown that, despite these schools being enrolling talented 
students, yet their performance differ from one another. In most cases the 
performance of girls in single sex schools is poor   compared to boys‟ single sex 
schools and this was the motive behind for conducting this research. 
 
Single sex schooling as a system of delivering education, stands for a great role as far 
as education system is concerned. According to the research conducted on the 
assessment of challenges facing girls and boys in academic performance, it has been 
found out that, boys and girls have different perceptions regarding single sex 
schooling and learning challenges, in terms of academic performance as follows:- 
 
5.2.1 Perceptions of Girls and Boys on Single Sex Schooling 
(i) Students focus more on education in single sex schools. This means that, 
student have more time to concentrate on their studies without having 
interference from the opposite sex especially at the age of adolescence. 
(ii) Single sex schooling for boys decreases distraction. In order for the leaning 
process to take place effectively there must be a peace of mind. Distraction 
disturbs the learning readiness of boys and girls therefore, in order to 
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discourage distraction; Single sex schooling should be used as a means of 
facilitating learning.  
(iii) Single sex schooling discourages dependence of girls to boys. In some cases 
girls consider themselves as weak to perform some tasks such as drawing 
complicated diagrams or sometimes when for example certain group of girls 
has been given a punishment of cutting grass or uprooting pieces of trees, girl 
students may hire boys to help them.  
 
On the other hand, single sex schooling increases confidence in learning and 
performing other activities to girls, in absence of boys because the behavior of 
feeling weak and being in need of a help, is no longer there if they were made 
separate from boys. 
(iv) Reduce truancy. 
(v) Reduces sexual harassment. 
(vi) Learning process is easier. This is because it becomes easier to administer one 
sex than different sex as it allows for more opportunities, to provide social and 
moral guidance. In single sex schools, girls increase confident in learning. 
(vii) Comfortable in sharing ideas. Concentration on academics has a greater chance 
and provides more positive student role models. 
 
Generally speaking, through the research findings it shows that, the perceptions of 
boys differ with girls on single sex schools. Students are focused more on education, 
no distractions in learning, commitment to schools curriculum and reducing sexual 
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harassment, single sex schools also, provides more positive student role models as it 
allows for more opportunities to provide social and moral guidance.  
5.2.2  Challenges Facing Girls and Boys in Secondary Schools  
From data collected and its analysis there has been found that, to a great extent the 
performance of both girls and boys are affected by a number of challenges though in 
a different magnitude. 
 
The learning challenges facing boys in secondary schools which affected their 
academic performance include; lack of feelings connected to school, drug use, poor 
family communication or family conflicts, drop outs of school, low expectations 
regarding academic achievement and homosexual. On the other hand, challenges 
facing girls include; poor background family, negative attitude of teachers towards 
girl students, as teachers thought that, girls were not able to perform in Mathematics 
and science subjects, drop out schools, early marriages and looking for models.  
 
5.2.3  Reasons for Poor Girls Performance in Single Sex Schools 
The poor performance of girls in schools, are caused by environmental factors such 
as poor background of families, lack of qualified and competent female teachers at 
girls schools, to motivate girls who believed that, they could not perform well in their 
academics especially in Mathematics and science subjects, code switching in terms 
of medium of instruction (that is, teaching in Kiswahili at one level and switching to 
English at another level) and poor teaching and learning materials. Girls are also very 
susceptible to sexual practice and therefore they are much affected psychologically. 
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5.2.4  Strategies for Improving Girls’ Performance  
Findings revealed some of strategies to improve the academic performances for girls, 
these include; provision of textbooks, classroom materials, role models particularly 
female teachers, change of mind set in the society, and teaching in the language 
which is familiar to students (Kiswahili language, for the case of Tanzania), count 
for the performances of the students.  
 
5.3  Conclusion 
Single sex schooling, is a good idea as it stands for a great role. A school is a place to 
learn and should therefore; provide an environment which is very conducive for 
students‟ success in terms of academic performance. The perceptions of boys and 
girls, on single sex schooling and the challenges facing both sexes to a great extent, 
trigger the discrepancies between boys and girls in their academic performance.  
 
While boys excel, girls decline. Girls are faced by many academic challenges, 
including lack of exposure to other sources of learning materials, cooperation among 
themselves, lack of self-commitment on studies and dropping out of school due to 
their historical background. Given the life-altering consequences of a low academic 
achievement and school dropouts on youth, it sought to gather information that can 
help girls succeed in school.  
 
It is therefore, very important that, the growth of the economy in a country is 
strengthened as it serves an important role in education provision. On the one hand 
this will guarantee mobilization of resources for funding education expenditures 
while on the other hand, it would create employment opportunities, which raise the 
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demand for education, from the perspective of individuals and households. Tanzania 
thus, needs to guarantee a high growth rate of the economy in both the medium and 
long term. Girls should be given first priority. 
5.4 Recommendation 
(i) The study recommends that, girls and boys secondary schools should be given 
more attention in academic situation despite all the challenges that might be 
facing them.  
 
(ii) The performance of students in academic matters, depends on different factors 
including the student herself, teachers and teaching materials. Students should 
put more efforts on academics; teachers should stand on their duties to provide 
students, the required materials and parents should help children to do their 
studies by providing them with moral and social support. 
 
(iii) The strategies to improve the performances of girls in single sex secondary 
schools in Tanzania need to be strengthened and adhered to. Students, both 
girls and boys have their duty to concentrate with their studies only. 
 
5.5  Suggested Area for Further Studies 
This study, was on the assessment of challenges facing girls and boys in academic 
performance; a case of single sex secondary schools in Tabora municipality. The 
study covered only Tabora girls‟ and boys‟ secondary schools. Another study should 
be done on comparison between girls in co-secondary schools and girls in single-
secondary schools, study on comparison between boys in co-secondary schools and 
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boys in single-secondary schools and comparison between boys and girls in co-
secondary schools. 
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APPENDIX 
 
QUESTIONNAIRES FOR STUDENTS 
1. Gender 
(i) Female 
(ii) Male 
 
2. Category 
(i) Head of the school 
(ii) Students 
(iii) Subject teachers 
(iv) Class teachers 
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(v) Discipline teachers 
(vi) Academic teacher 
 
3. Education level 
(i) Form three 
(ii)Form four  
(iii) Diploma 
(iv) Degree 
(v) Master 
 
4. Your Age 
(i) Below 18 years 
(ii) 18 – 25 
(iii) 26 – 35 
(iv) 36 – 45 
(v) Above 55 
 
5a. Boy‟s perception on single sex school   
(i) ……………………………………..…………..……………….…………. 
(ii) ……………………………………..…………..………………………….. 
(iii) …………………………………….…………..…………………………... 
(iv) ……………………………………..…………..………………………….. 
  
5b. Girl‟s perception on single sex school   
(i) ……………………………………..…………..…………..……………… 
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(ii) ……………………………………..…………..…………..……………… 
(iii) …………………………………….…………..…………..………………. 
(iv) ……………………………………..…………..…………..………………  
 
6a.  Learning challenges for Boys              
(i) …………………………………………………..………………….…….. 
(ii) ……………………………………..…………..…………………..……… 
(iii) …………………………………….…………..……………..……………. 
(iv) ……………………………………..…………..…………..……………… 
 
6b. Learning challenges for Girl‟s              
(i) ……………………………………..……………………………………… 
(ii) ……………………………………..…………..………….……………… 
(iii) …………………………………….……………...………………………. 
(iv) ……………………………………..…….………..………………………  
 
GROUP DISCUSSION WITH STUDENTS AND CLASS TEACHERS, 
SUBJECT TEACHERS AND ACADEMIC TEACHERS IN SCHOOLS 
1. What are the perceptions of girls and boys on single sex schooling which affect 
their performance? 
2.  What are the challenges facing performance of girls and boys in secondary 
schools? 
3. What are reasons for girls performing poorer than boys in single sex schools? 
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4. What are strategies for improving the performance of girls in single-sex 
secondary schools in Tanzania? 
 
 
